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ABSTRACT
This study investigates language productivity in a foreign language learner output
obtained via two different modes of computer-mediated communication (CMC): asynchronous (email dialog journals) and synchronous (chatroom sessions). The research
questions to be answered in the study were: (a) Which form of CMC, synchronous
(chatroom activities) or asynchronous (email), would be more effective in increasing language productivity in foreign language learning? And (b) Which form of CMC
would participants prefer? A within-subject design was used in the study with 24
participants who were studying first semester Spanish with one instructor. Participants emailed a dialog journal in Spanish to their instructor every Tuesday during
the semester and they also attended the chatroom every Thursday to chat with their
instructor and with each other in Spanish. Students met in the conventional classroom three times a week and via CMC on Tuesdays and Thursdays. The researcher
tallied how many new vocabulary words participants produced in the email journals
as opposed to new vocabulary words produced in chatroom sessions. (The researcher
counted only those words that did not appear in the textbook or had been taught in
class.) Results showed that there were no significant differences between the two
CMC modes. However, a higher number of words were produced in the chatroom
discussions than in the email messages. Fifty percent of the students preferred electronic mail and the other 50% were more inclined towards chatroom sessions. The
author concluded that both techniques had benefits for vocabulary enrichment and
productivity and that both tools enhanced the language acquisition process.
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INTRODUCTION

Recent previous theoretical and experimental studies have shed light on the
efficacy of computer-mediated instruction via electronic mail as an important
tool in foreign language instruction (González-Bueno, 1998; González-Bueno
& Pérez, 2000; St. John & Cash 1996; Wang, 1994; Warschauer, 1996). NeverCALICO
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theless, the comparison between the effects of electronic mail and chatroom
discussions has not been well explored yet. González-Bueno and Pérez (2000)
observed the effects of dialogue journaling through email on foreign language
writing compared with the paper-and-pencil version of the technique and found
that email dialog journals had a significantly positive effect on the amount of
language generated by the students. Pérez and González-Bueno (2001) revisited their 2000 study, replicating it for a longer period of time and eliminating
limitations such as time constraints from the control group by making the dialogue journal an out-of-class assignment rather than an in-class task. They detected the same results as on their first study; language productivity (number of
words produced), rather than grammatical and lexical accuracy, was enhanced
in email dialog journals. As Kern (1998, p. 83) affirmed, “computers are now
most often used as a medium for quick, casual communication in which formal
accuracy is of secondary importance.”
In the study presented here, the author’s objective was to carry out an experiment to observe the effects of dialogue journaling through email (asynchronous) on new language produced by learners of Spanish as a second language
compared with the new language produced by these same students during
chatroom sessions (synchronous). In addition to reporting the results of this
experiment, this paper also describes the changing roles played by foreign language teachers and students in the new multimedia-enhanced, learner-centered
classroom. “Even though the field is still young, many language educators are
endorsing its use as an essential component in language teaching” (Al-Seghayer,
2001, p. 202).
REVIEW OF LITERATURE

Due to its synchronous nature and immediate response requirement, chatroom
sessions allow students more opportunities to negotiate meaning and to converse in spontaneous, everyday language away from textbooks. Kern (1998, p.
81) detected that electronically mediated social environments such as MOOs
allowed “one-to-one, one-to-many, and many-to-many communication.” Also,
one of the most exciting aspects of CMC is synchronous exchange (Sotillo,
2000) because “this electronic discussion encourages learners to construct knowledge collaboratively … . Reading vast amounts of input from classmates and
from the instructor also contributes to more contact with the target language
than is possible in the traditional classroom” (Beauvois, 1998, p. 168). In addition, Kern (1998, p. 65) contended that “synchronous conferencing tends to
encourage fluency (in terms of both speed and quantity of language production), lively responsiveness of expression, a blending of oral and written language forms and communicative devices, and the voicing of multiple perspectives on issues.”
According to Kost, Foss, and Lenzini (1999, p. 94) “processing information
requires different degrees of cognitive effort,” and, in their study, two different
representations, which include negotiation of meaning and visual representa90
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tion of the word “provide a stronger bond than the only plotting of the words.”
In other words, lexical form is linked to meaning. Duquette and Painchaud (1996,
p. 158) argued that “the match between prominent visual cues and linguistic
ones allows for the inference of unfamiliar words.” Finally, Al-Seghayer (2001,
p. 207) asserted that
a number of studies unanimously support the use of multimedia to enhance
L2 vocabulary acquisition … . The varied and interactive nature of multimedia instruction makes reading, listening, and speaking, engaging and
enjoyable … . The immediacy of access and student independence make
learning more efficient and effective.
Asynchronous and synchronous CMC have different discourse features which
may be exploited for different pedagogical purposes (Sotillo, 2000). For example, “the motivation that real, interpersonal contact provides may lead learners to read more, to write more, and to think more about what they read and
write” (Kern, 1998, p. 83). Chun and Plass (1996) emphasized that associating
lexical items with different types of media fosters richness of recollection and
increases likelihood of retention. Martinez-Lage (1997, p. 150) added that visual information attached to a word enables readers to “confirm or reject hypotheses made about the meaning of a word” because of context. Finally, AlSeghayer (2001, p. 204) added that “multimedia activities provide an opportunity for readers to interact with the text making them actively involved in the
reading process.”
With regard to email communication, previous studies have confirmed that
electronic dialogue journals are beneficial for language productivity as measured by number of words produced (Ferrara, Bruner, & Whittemore, 1991;
González-Bueno, 1998; González-Bueno & Pérez, 2000; Maynor, 1994; Wang,
1994). “The very nature of CMC seems to enhance some of the more discourseand content-oriented components of writing proficiency” (Gonzélez-Bueno &
Pérez, 2000, p. 190). Van Handle and Corl (1998) contended that the level and
quantity of participation and quality of content was very high in their evaluation of email discussions.
“With recent advances in multimedia technology, computer-aided language
learning (CALL) has emerged as a tempting alternative to traditional modes of
supplementing or replacing direct student-teacher interaction” (Ehsani & Knodt,
1998, p. 45). Consequently, there is a need both for continuing research studies
and the development of instructional materials in the evolving field of CMC.
Recent studies on the emergence of Internet-based communication detect a
technological innovation with the potential to create a paradigmatic shift in teaching and learning second languages (e.g., Berge & Collins, 1995; Dede, 1993).
However, according to Salaberry (2000, p. 28), “this shift can only happen if
specific pedagogical objectives are achieved through the design and implementation of instructional activities in computer mediated communication (CMC)
environments.”
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Timpson (1999, p. 12) highlights three shifts in the role of the instructor:
1.
2.
3.

from a directed approach (lecture, presentation) to a more student-centered (practice, discussion-based) approach,
from a focus on product (knowledge, skills) to a focus on process (critical and creative thinking, communicating, cooperating), and
from an individual context to a group context.

Two of the International Society for Technology in Education for Students
(ISTE)’s objectives are to connect curriculum with technology and to communicate using a variety of media and formats (ISTE, 2000). In addition, the National Accreditation Council for Teachers’ Education (NCATE, 2000) confirms
that technology must be embedded in the education students’ knowledge skills
and dispositions framework. Gonglewski (1999, p. 350) suggests that “instructors and researchers agree that the use of any technology in the classroom must
be integrated into the curriculum as a tool to support and enhance the learning
experience rather than serve as the driving curricular force.” Bush (1997, p.
345) reiterates that “any effort to use technology in foreign language education
must focus primarily on one objective: the improvement of the language learning experience.”
The Foreign Language Standards (1996, p. 28) advocate that students be
given “ample opportunities to explore, develop, and use communication strategies, learning strategies, critical thinking skills, and skills in technology.” The
Standards also state that “Students must participate in multilingual communities at home and around the world by using the language, both within and beyond the school setting” (p. 9). Salaberry (2000, p. 23) affirms “the pedagogical
goal of computer-aided language learning (CALL) activities is for learners to
improve their ability in the target language through participating in linguistic
interactions.”
RESEARCH QUESTIONS

The study presented here set out to answer two research questions:
1.

2.

Which form of CMC—synchronous (chatroom activities) or asynchronous (email)—would be more effective in increasing language productivity in foreign language learning?
Which form of CMC—synchronous (chatroom discussions) or asynchronous (electronic dialogue journals)—would participants in the
project prefer?

DESIGN

The study was carried out in an attempt to determine whether electronic dialog
journals or chatroom discussions yielded a greater quantity of vocabulary used
92
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by students to express their thoughts. The researcher tallied the number of new
vocabulary words (those not present in the textbook lessons or taught by the
instructor) produced in email assignments and in chatroom discussions and then
compared the means between the two groups.
All 24 participants were college students studying Beginning Spanish I at
Emporia State University who had never been exposed to the target language
before. The participants included males and females between 19 and 23 years
of age. The study lasted one semester in which participants emailed a dialog
journal of a minimum of 80 words to the instructor every Tuesday and attended
a chatroom session for one hour with the instructor every Thursday. The instructor selected a topic related to the chapter taught during that week for each
dialog journal. To provide feedback to the students’ writing, the instructor responded to their messages every week and used covert correction by making a
comment about the content of the messages, usually paraphrasing some of the
students’ statements. Students began emailing their dialog journals in the third
week of the semester and stopped the week before final exams writing a total of
11 messages over the course of the semester.
All participants and the instructor participated in a chatroom session for one
hour every week in which they discussed a topic already introduced in class.
Students often asked for new vocabulary words to continue to participate in the
discussion. The students were able to chat with their peers and the instructor.
To ascertain students’ preferences for email or chat, the researcher administered a short questionnaire to all participants in the project.
Email and chatroom questionnaire
1.

Which technique do you prefer, email assignments or chatroom conversations? Why? Be specific.

2.

What are the positive aspects of
email?
chatrooms?

3.

What are the negative aspects of
email?
chatrooms?

4.

Would you prefer a traditional class on Tuesdays and Thursdays? Please
explain by giving constructive criticism.

5.

How can email assignments and/or chatrooms provide more help?

6.

Do you believe these electronic techniques help you improve your Spanish? If yes, in what ways?
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RESULTS

Quantitative Results
To answer the question of which form of CMC, synchronous (chatroom) or
asynchronous (email), is more effective in increasing language productivity in
foreign language learning, the number of new words used by students in each
setting was computed and a t-test was used to compare the means between the
two. The results are summarized in Table 1.
Table 1
Comparison of Means of New Words Produced in Email and Chat Per Week
(N = 24)

Email
Chatroom
*p > .05

M
85
95

t
.56*

Although the students produced a greater number of new words in chatroom
discussions than in email journals, the difference was not significant. The form
of CMC activities did not have an effect on students’ language productivity.

Qualitative Results
To answer the question of which form of CMC, synchronous (chatroom) or
asynchronous (email) the participants preferred, the researcher examined students’ responses to question #1 in the questionnaire. Students’ responses were
equally divided; 50% favored the chatroom discussions, and 50% favored the
email assignments.
DISCUSSION

Although half the students preferred the chatroom sessions and the other half
the email messages, none of the participants disliked either technique. In fact,
they enjoyed both techniques (see student comments in the Appendix). Both of
these learning tools proved to be effective and enjoyable for the teacher and the
students.
Students reported that they had more time to think and elaborate while writing their weekly email message; consequently, average students felt more relaxed during this activity. In contrast, because of its synchronous nature, chatroom
questions required immediate responses. This factor could have intimidated some
of the students, especially at the beginning of the course, when most did not
know the target language at all.
The chatroom sessions had some advantages over the email assignments.
Participants could chat with each other concerning topics of interest to them
94
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while the instructor served facilitator and a session leader. Students could ask
their instructor how to say new words or phrases they needed to convey meaning, and instructor (or other students) could immediately answer these questions. One of the participants remarked: “When conversing you use more words
and learn sentence structure faster. I have learned more verbs, etc. through the
chatroom than the e-mail.”
On the other hand, some advanced students were afforded more freedom in
email messages because they could use other tenses and vocabulary not yet
seen in class. Other students thought they learned more because they had to
prepare their message before emailing it. Still other students appreciated the
fact that emailing let them proceed at their own pace since they had unlimited
time to look up words they did not know. A few students believed that they
could focus more on topics of interest to them in emailing than during chatroom
sessions. Finally, participants also affirmed that email assignments helped improve their Spanish because they had a chance to write two or three paragraphs
in Spanish in which they challenged themselves to work harder and to try new
words.
Because the author was both the instructor and the researcher at the same
time, she was able to gain some insights into students’ perceptions and attitudes. She felt her students enjoyed emailing on Tuesdays rather than going to a
conventional class. Participants said they could use class time to work since
they could email at any time on Tuesdays. Also, messages were personalized
because students wrote about their own lives.1 Furthermore, students could use
the chapter vocabulary if appropriate to the content of the message. Finally,
students had to produce greater amounts of the target language in each email
assignment than during the hour they spent in the chatroom.
The researcher/instructor could observe how students learned by chatting with
each other and with her. Many students learned vocabulary from their peers and
received comprehensible input from their instructor. As one student stated, “I
prefer chatroom because I am able to learn from what other people write.” For
example, the instructor provided the lesson vocabulary and some extra conversational expressions pertinent to the topic being taught (all chatroom entries are
cited as entered by students):
1.

Student:
Instructor:

Yo obtengo un perro ‘I got a dog’
¡Ay que lindo, un perrito! ¿Cuantos meses tiene? ‘Oh, how
lovely! How old is he?’

The instructor’s phrase did not appear in the textbook or workbook, but she
used this new expression due to the informal context of the exchange.
Students could review the chat logs to observe how much they had participated in the conversation. One disadvantage the author found in the chatroom
was that some students were mostly observers since they could not respond to
all the questions at their peers’ pace.
Volume 21 Number 1
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2. Instructor:
Clase, ¿qué hacen en las próximas vacaciones después del
examen final? ‘Class, what are you doing on your next vacation after finals?’
Student 1:
Student 2:
Student 3:
Student 4:
Student 5:
Student 6:
Student 7:
Student 8:
Student 9:
Student 10:
Student 11:
Student 12:
Student 5:
Student 13:
Student 14:

yo voy a England. ‘I am going to England.’
Yo trabajo y duermo. ‘I am going to work and sleep.’
Voy a la casa de mis padres y trabajo. ‘I am going to my
parents’ home and I am working.’
Hago Florida, me gustan el sol. ‘I do Florida, I like the
sun.’
vive Las Vegas. ‘I live in Las Vegas.’
Yo hago no tareas para el verano. ‘I don’t do homework
in the summer.’
Como se dice “moving”? ‘How do you say “moving”?’
Yo trabajo todos los dias. ‘I am working everyday.’
Voy al luna. ‘I am going to the moon.’
Yo fuis carolina norte. ‘I am going to North Carolina.’
Yo voy Nashville. ‘I am going to Nashville.’
me mudo en Colorado. ‘I am moving to Colorado.’
No voy La Vegas, sueno voy Las Vegas. ‘I don’t go to Las
Vegas, I dream about Las Vegas.’
Yo voy a vivar en Wichita. ‘I am living in Wichita.’
Como haces “hacer Florida” ‘How do you do to do
Florida? (asking student 4 because her sentence was not
understood)

Because many students could answer at the same time in the chatroom, the
instructor needed to be alert at all times. Also, not only did the instructor correct
mistakes, but she also helped students clarify their ideas such as with student 14
who did not understand what her classmate, student 4, meant in the sentence Yo
hago Florida, me gustan el sol. ‘I do Florida, I like the sun.’ Responses were
personalized and meaningful since students wanted to communicate about plans
for the summer. It is obvious that students made grammatical mistakes that the
instructor chose to ignore except when the word containing the error was crucial to communication.
3.

Student 1:
Instructor:
Student 2:
Student 3:
Student 4:
Student 5:
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Me gusta frutas mucho. Tengo “Dole”. ‘I like fruit a lot. I
have “Dole”.’
A mi tambien me gusta el jugo “Dole”. ‘I also like “Dole”
juice.’
Yo quiero una pina. ‘I want pineapple.’
Yo quiero frescas. (intended to communicate “fresas”) ‘I
want strawberries.’
me gusta senora chiquita platanos. ‘I like tiny bananas.’
chicuita platanos verdes son muy bien. ‘tiny green bananas
are good.’
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4.

Instructor:
Student 1:
Student 2:

Quiero comer mariscos hoy dia. ‘I want to have seafood.’
Me gusta diet Dr. Pepper. ‘I like Dr. Pepper.’
Yo prefiero perfecto margaritas en Applebee’s. ‘I prefer
margaritas at Applebee’s.’
Student 3: lemonada es muy bien. ‘lemonade is good.’
Student 4: Yo bebo margaritas fresa. ‘I drink strawberry margaritas.’
Student 5: Desean ordanear algo de tomar? ‘Would you like something to drink?’
Student 6: Me gusta Dr. Pepper. ‘I like Dr. Pepper.’
Student 7: mariscos son buebos, (intended to communicate “buenos”)
me gusta pescado. ‘seafood is good. I like fish.’
Student 8: alcoholicos ‘alcoholic’
Student 9: Andrea, te gusta Mike’s lemonada? ‘Andrea, do you like
lemonade?’
Student 10: Yo no bebo margaritas en Applebees’s. ‘I don’t drink
margaritas at Applebee’s.’

What is noteworthy is that all these sentences were produced almost simultaneously; students did not copy answers from each other. They had their own
ideas, and their use of language was spontaneous, real, and motivating.
Students looked for the meaning they needed to negotiate, a situation not
occurring in the conventional class.
3.

Student:
Instructor:

Como se dice “yikes” en espanol? ‘How do you say “yikes”
in Spanish?’
Se dice “uy”. ‘You say “uy”.’

The student dropped something at home while typing in the computer, which
was why she was looking for a word equivalent to “yikes.” This expression was
not to be found in the textbook.
In students’ email messages, the quality of language they used improved over
the course of the semester.
First email message of the semester
Estimada Profesora Perez:
Hola, como esta usted? Bien. Yo soy Chris. Yo soy estudiante en
_________estado Universidad. Me fecha de nacimiento es uno noviembre
ochenta y uno. Yo soy diecinuve. Yo soy amistoso. Yo soy acabar de bueno
les amigos. Yo soy simpatico. Yo soy joven. Yo soy diligente. Yo soy de
Hiawatha. Mi nacionalidad es estadounidense. Me lengua materna es ingles.
Me especialidades es sicologia. Me apellidos es __________.
Hasta la vista. (71 words)
Dear Professor Perez:
Hi, how are you? Good. I am Chris. I am a student at _________State University. My date of birth is November one of eighty-one. I am nineteen. I
Volume 21 Number 1

97

Language Productivity in Synchronous vs. Asynchronous CMC
am friendly. I am just good with my friends. I am nice. I am young. I am
diligent. I am from Hiawatha. My nationality is American. My mother tongue
is English. My major is psychology. My last name is ________.
Good bye.
Last email message of the semester
Hola Professora Perez. Como esta? Yo siento maravilla. Yo me gusto verano.
Cuando estoy de vacaciones, por lo general, me levanto tarde. Normalmente
me despierto a eso de las ocho y media de la manana. Despues de desayunar,
me pongo el banador y voy a la piscina. Me bronceo y nado un par de horas.
Por la noche, me arreglo bien para salir. Despues de cenar, paso un rato con
mis amigos y casi siempre, me acuesto tarde. A veces, me despierta a las
siete y media y voy a trabajar. Me cepilla los dientes. Me arregla para ir al
trabajo. Me va de la casa. Hasta luego. (106 words).
Hi Professor Perez, How are you? I feel wonderful. I like the summer. When
I am on vacation, in general, I get up late. I normally wake up around eightthirty in the morning. After breakfast, I put on my swimming trunks and I
go to the pool. I get sun-tanned and I swim for a couple of hours. At night I
get ready to go out. After supper I spend some time with my friends and I
almost always go to bed late. Sometimes, I wake at seven-thirty and I go to
work. I brush my teeth. I get ready to go to work. I leave the house. See you
later.
A large difference is observable between the first message and last message
in terms of language productivity, vocabulary, and sentence structure. It is important to remember, however, that students could use the textbook, the tutor,
the instructor, or a native speaker to prepare their messages. They also had unlimited time to elaborate and construct their message.
Chatroom and email activities provided positive learning experiences for students and were beneficial for building vocabulary and enhancing the language
learning process. Table 2 displays a list of comparisons and contrasts of the two
kinds of CMC activities learned from the study. Although the two share several
similarities, they also have some fundamental differences for language productivity.
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Table 2
Comparison and Contrast of Chatroom Versus Email Activities for Foreign Language Productivity
Chatroom Sessions

Email Dialog Journals

Vocabulary learning

Vocabulary learning

Covert correction

Covert correction

Oral and written blending

Oral and written blending

Negotiation of meaning

Negotiation of meaning

Visual representation of the word

Visual representation of the word

Limited time

Unlimited time

Less preparation

More preparation

Less language required

More language required

Spanish in the outside world

Personalized language

Learning from instructor and peers

Learning from instructor

CONCLUSION

This study explored the effect of using electronic dialogue journals (asynchronous CMC) versus chatroom sessions (synchronous CMC) on foreign language
productivity and compared participants’ preferences concerning the two modes.
The study followed from the author’s previous studies on electronic dialog journals in which she observed higher participation, greater enthusiasm, and much
more motivation from participants than in conventional classroom situations.
The following conclusions can be tentatively drawn from the current study:
1.

2.
3.
4.

5.

6.

There was no quantitatively significant differences in students’ vocabulary enrichment between the asynchronous and the synchronous settings.
Qualitative analysis revealed that half the participants preferred email
journals and the other half was more inclined to chatroom activities.
The author and the participants considered both electronic techniques
beneficial and positive for their foreign language learning.
Both tools were used to enhance learning and to motivate students to
enrich vocabulary and to increase language productivity in the language
acquisition process.
Both activities created a nonthreatening atmosphere and lowered the
affective filter, a factor prevalent in many adults learning a foreign language.
Both activities helped establish and maintain a good rapport between
instructor and students and among students themselves.
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LIMITATIONS OF THE STUDY AND SUGGESTIONS FOR FURTHER
RESEARCH

These technological tools certainly deserve further attention in both theoretical
and practical terms so that results can be extended to larger samples. Follow-up
studies using larger student populations, in a variety of languages, at different
levels of language learning would add to the data concerning the use of synchronous versus asynchronous CMC in foreign language productivity. Also,
clearer results might be obtained in projects that take place over a longer period
of time.
NOTE
1

The lower the level of proficiency, the harder it is for students to discuss content that is
not autobiographical and personal (Buck, Byrnes, & Thompson, 1989).
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APPENDIX

Sample of excerpts from questions 1 and 6 of the student questionnaire
(All entries appear as entered.)
Question Number 1
Which technique do you prefer, email assignments or chatroom conversations?
Why? Be specific.
I really enjoy both aspects, so it’s hard to choose one. Email really gives an
opportunity to practice writing paragraphs, which I feel is important and chatroom
allows for casual conversational skills, also important. I also feel like chatroom
allows more opportunity for everyone to speak.
Email-Although chatroom gives a great opportunity to respond to questions, if
one student responds, then the next just repeats and little is being accomplished.
Email gives a greater opportunity to practice writing.
I preferred email assignments because I had time to learn and construct sentences rather than just guessing sentence structure on the chatroom.
Email because I have to think specifically about one subject. It helps me elaborate more.
If I had to pick one, it would be the email. It allows me to use other tenses that
I know that might not fit well with the class.
I enjoy both activities, but I prefer the email assignment simply because since
this class meets five days a week, it gives us a break from class. I use this time
to work instead.
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I think both are fun and interesting, but I think the email is more helpful. I think
the email is better, because you have to prepare something in the first place. I
like the chatroom for fun though!.
I like email assignments because I can look up a word I don’t know and take my
time.
On email I can go at my own pace and figure out what to say. I find the chatroom
difficult to keep up on. By the time I figure out what to say or what someone
else said we’ve moved on to the next thing.
I prefer chatroom. Chatroom gives me the chance to use my Spanish skills and
to learn realistic words that are used everyday. I learn many more words on
chatroom than I do in the traditional setting, mostly because we ask you words
that are current and up to date with society.
Chatroom is the most effective one. It gives the opportunity to the students to
express themselves in writing/typing, which is later good in real life too.
Chatroom, universally has become the way to communicate and defines itself
as the best solution to learn and towards learning.
Chatroom. When conversing you use more words and learn sentence structure
faster. I have learned more verbs, etc. through the chatroom than through the
email.
Chatroom, because I am able to learn from what other people write.
I prefer the chatrooms. I like talking to everyone in Spanish. It helps me a lot
because I am having a conversation with other people not just typing stuff from
a book makes you think while you type.
Chatroom porque it helps you exercise your word usage.
I enjoy both. I believe both are very beneficial. Writing email is nice for I can do
it whenever. However, interacting with others in the chatroom is also nice. I like
both.
Both are beneficial in their own respective ways. But I think the chatroom is the
most effective one, so I prefer the chatroom conversations. It gives the opportunity to the students to express themselves in writing, that is later good in real
life too. Chatroom universally has become the way to communicate and defines
itself as the best solution to learn and towards learning.
Question Number 6
Do you believe these electronic techniques help you improve your Spanish?
I think that these techniques help to learn Spanish because you use different
areas of your brain-nice for variety.
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Due to the reason that this is an electronic world and people learn more through
the devices made for them in practical life. I myself chat in English yahoo at
other chat sites and it has made me good in speaking too.
My spelling has improved in Spanish as well as the amount of vocabulary words
I know.
I believe it helps my Spanish improve quite a bit. It gives me a chance to type
Spanish plus, it gives us the chance to learn Spanish in the outside world. It is
still class; however, in some ways it is much better than traditional class.
Yes, because they allow you to search out words you don’t use in class but need
in every day life.
Writing is hard to do and this allows us to sound words out and spell them. We
will get the difference after trial and error. It helps us break the ethnocentric
behavior of English.
Yes, because it gives us an up-to-date way of practicing these techniques. It
allows us to put our Spanish to use.
Yes, more use of vocab.
I believe the chatroom helps because you get a lot of Spanish thrown at you at
one time.
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