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Musical Spanish
Linda C. Jones - University of Arkansas

Product at a glance
Product type

Multimedia Language Learning Tutorial

Language

Spanish

Level

Beginning/Intermediate

Activities

Listening comprehension, pronunciation, grammar
and vocabulary introduction, multiple choice, fillin-the-blank, puzzles and quizzes, identification and
reproduction

Media Format

Combination CD-ROM/Audio CD

Operating Systems
Windows
Mac

Windows 95 or Windows 98
Macintosh System 8.0 or higher

Hardware requirements
PC
Mac

PC - Pentium I or higher, CD-Rom Drive
Macintosh - PowerPC minimum, CD-Rom drive

RAM

24 MB minimum, 32 or more recommended

Hard Disk Space

8 MB to install Acrobat reader and 500k to
install Flash.

CD-ROM

4x mimimum

Sound

Standard sound card; speakers/headphones

Video

1MB SVGA card or better display for PC

Supplementary Software

Adobe Acrobat reader and Macromedia Flash, both
installed from the CD

Documentation
On-line
Printed

Computer-based "book" of activities and teacher's
guide to using songs in the classroom.
Softbound booklet of activities

Price:
Single User
Multiple copies

$29.99
Discount for school use available

General Description
Musical Spanish, from the Musical Linguist, is a beginning to intermediate level interactive multimedia
program that teaches Spanish through pop music. The program focuses on listening comprehension
but additionally offers students a reference guide to Spanish pronunciation and grammar. It is
developed with Adobe Acrobat and Macromedia Flash and is designed for supplementary use in the
Spanish basic language classroom. The program consists of 10 chapters that introduce a different
song from various countries and historic periods. Each provides information on the grammatical
structures and vocabulary found within the song. The songs and their many grammatical components
include the following:

Songs

Grammatical Components

La Bamba

Pronunciation, definite and indefinite articles, plural, future tense

Carnavalito

Introduction to verbs, querer, diminutives

La Cucaracha

Greetings & introductions, poder, demonstrative pronouns

Cielito Lindo

Commands, cognates, ir, "ing" words

A Media Luz

There is, there are, quantities, days of the week, numbers, ser vs. estar

Guantanamera

Subjunctive, saber vs. conocer, always/never

Ay Cosita Linda

With me/with you, possession, subjects and objects, preterito

Allá en el Rancho Grande

Sizes and comparisons, past participles, irregular informal commands

La Adelita

Por vs. para, gustar, passive and reflexive verbs, subjunctive and conditional

Las Mañanitas

"Like this", asking for a favor, using "could", ir + a + verb

The software does not present the original recordings but instead provides newly arranged music with
singers who clearly enunciate each word for greater clarity of the language and thus greater
understanding. In addition, some songs have been slightly altered to incorporate more grammar and
vocabulary into the lesson.
Each song is introduced with a brief discussion of its cultural or historical significance followed by a
grammatical analysis of the song, vocabulary review, exercises, puzzles and quizzes that check
students' identification of grammar points in the song, and listening comprehension activities to check
for word identification. Cartoon graphics, music and a karaoke function give students a unique
opportunity to listen, to build visual and verbal connections between the material presented, and to
practice singing the songs. An introduction to travel phrases concludes the program.
The CD-ROM is designed for computer usage to access the multimedia component, but can also be
used in a CD player as a regular audio CD. Though some of the more attractive features of the
software are lost when the songs are accessed through a CD player, the portability of the audio
material does allow a teacher to present the songs in any classroom setting.
The documentation for this program is presented identically in both booklet and Adobe Acrobat format
and presents the grammar, vocabulary and exercises that accompany each song. The advantage of
the printed manual is that it allows students to write in it and to take notes. However, within the
software itself, multiple choice, fill-in-the-blank and point and click activities allow students to check
their identification of words and grammar with immediate feedback.
The teacher's guide additionally offers helpful ideas on how to use the material. It suggests how to
prepare the learners, how to present the material to the students and then how to follow up their work
with miscellaneous activities. These suggestions are in keeping with effective technology use (Heinich,
Molenda, Russell and Smaldino, 1999).
Musical Spanish is an innovative, interactive program that places students well on the road to learning
the Spanish language. Fellow reviewers have also termed this program a "highly original contribution
for beginning learners of all ages"(Bruce D. Willis, University of South Alabama). Indeed, to my
knowledge, there are no other purely music oriented software applications available. The strength of
this program, therefore, lies in the opportunity for students "of all ages" to explore Spanish through
song and to experience the music and lyrics in fun-filled but also cognitively different ways.

Evaluation
Technological features
The program was easy to install, in fact so easy that I was not sure if it had been done properly. I
simply inserted the disk, clicked to install Macromedia Flash for the PC, and within a second, it was
done. Only a blank screen remained without any indication that the software was installed properly.
Nevertheless, assuming all was well (and indeed it was), I closed the Macromedia Flash installation
screen and entered the program by selecting the <Continue> phrase on the opening screen.
The program's navigation is simple and flexible. The colorful opening screen contains large text
buttons that link to the chapters, animations, games, index, and songs. However, thanks to the Adobe
Acrobat format, the program provides a table of contents, or "bookmarks" as termed by Adobe
Acrobat, on the left hand side of the screen with drop down menus under each chapter heading. A
user can scroll through this material in a strictly linear fashion, or can quite easily select and navigate
to any chapter or activity found within. Access to the table of contents remains throughout while
working in the program. However, if the table of contents should become invisible, students, novice to

the Adobe Acrobat format, are informed, through the introduction screen, that they need only to click
on the "bookmarks" icon to re-access the table of contents.

It is very easy to move through the program and to access the information through the table of
contents (Figure 1) or even through an index found at the end of the Adobe Acrobat file. Forward and
backward buttons are also present at the bottom of each page to facilitate the user's linear movement
through the material. The interface is very consistent with no surprises. On the other hand, an on-line
shareware dictionary is included but does not function at all times. The developers have confirmed
that this component will be repaired in future editions. In reality, the dictionary is not crucial to the
use of this program at all since the words and their definitions are readily available throughout the
program and within the index found in both the computer and book formats.

Figure 1

Access to the songs entails the use of Macromedia Flash. Here, users
click on the <Songs> button on the first page of each chapter and a
colorful juke box appears with full controls: play, fastforward, rewind,
pause and stop (Figure 2). To access the song with images present,
users select the <Animations> button and then push <Play>. The lyrics
are presented in full, accompanied by cartoon graphics, between five
and ten per song, that visually present elements that are key to
understanding the lyrics themselves. Students can also review the song
without instrumentation or without lyrics present.
It is unusual to see foreign language software developed using Adobe
Acrobat. Despite the use of this "low-tech" authoring tool, the developer
has nonetheless created a fun-filled, innovative application that does
allow for effective presentation of sound, graphics and interactive
activities.

Figure 2

Activities
Each chapter is instructional in focus with a review of the song using different modes (visual and
verbal) followed by an introduction to the grammar found within the lyrics. Students are not restricted
in how they access the material. That is, a student might choose a bottom-up approach (Figure 3) and
first explore the lyrics of the song line by line. Students can click on an individual phrase to hear its
pronunciation and below it can also see pronunciation hints for each word followed by the English
translation of the line itself.

Figure 3
Students could also begin with a top-down approach and select the <Songs> button found at the top
of the screen for each song. Here, the juke box appears and students listen to the entire song alone or
follow along with the lyrics found on the computer screen or within their book. However, for some, the
music accompanying the singers may be a distraction. To allow students to focus more on the words,
they can select the <Lyrics> button and hear the song without accompaniment or may also select the
<Karoke> button and sing along with the music without a voice guide. Students may also access the
song through the <Animation> button. In this manner, students hear the words and music but they
also see the full lyrics and accompanying graphics that represent keywords of the song (Figure 4).

Figure 4
Aside from the fun-filled listening component and students' immersion in the target language through
song, students also have very basic grammar, pronunciation and listening comprehension activities to
review and work through. These explanations and exercises are not in-depth but are sufficient for
students who would use this material as an introduction to the Spanish language or as a supplement
to their courses. For example, in Chapter 1, "La Bamba", students are first introduced to pronunciation
strategies. Words that represent the Spanish pronunciation are written below the actual Spanish text
so as to demonstrate how to pronounce the words and to place the correct emphasis on the different
syllables (See Figure 1). Helpful pronunciation indicators, in fact, are present throughout all of the
lyrics of the program so that students are continuously guided in their Spanish pronunciation
development.
Throughout the computer program, there are also several listening activities that invite students to
listen to a segment of the song, or the complete song. Buttons are present next to each of these
exercises to facilitate students' work on this material and to allow them to remain focused on the
activity at hand. Many listening comprehension activities additionally allow students to listen to
segments of each song and then fill in the missing words (Figure 5). Students can easily repeat the
individual segments as often as desired, fill in the blank with the missing Spanish word, receive
immediate feedback, and view an English translation of the Spanish word.

Figure 5
Aside from pronunciation and listening comprehension activities, each chapter also introduces students
to different grammatical points. Chapter one, for example, introduces students to the future tense, an
important grammatical point found within the song itself that would not normally be found in the first
chapter of a beginning Spanish text. Students are not asked to create with the future tense but,
instead, are asked to identify it within the lyrics. This, in fact, is the overarching pattern of the entire
program. Students are introduced to the grammar components, individually and through song, and
are most often asked to identify rather than to produce or create with the material. This gives
students an opportunity to develop an "eye" and an "ear" for identifying grammar patterns and
linguistic phrases, both important skills to develop when acquiring a second language.
Included with the grammatical information are very short activities (Figure 6) that can be completed
in the written text or on the computer. Though these two texts are identical, accessing the activities
on the computer is more advantageous because students can fill in the blank or point and click and
receive immediate feedback on their work. Typical examples of feedback include correct or incorrect
answer indicators as well as the correct responses themselves.

Figure 6
Because the grammar presented throughout the text varies in difficulty and importance according to
the different songs, there is no requirement that students go chapter by chapter through the work. A
teacher, instead, can have students work with a particular chapter or song that accompanies the
current grammar or cultural lesson for the classroom environment. In addition, the chapters are not
separate entities in and of themselves, but are flexible enough to support each other in the learning
process. For example, Chapter 4 focuses on the presence of cognates in the song "Cielito Lindo".
However, this chapter also discusses their presence in other songs and chapters. Students can thus
"cross-listen" and explore other examples of cognates in several songs, not just one. In a later
chapter, students review the differences between "ser" and "estar". Again, students are given
examples of the use of these two verbs in other songs of the program. Students are asked to analyze
their differences and to develop confidence in identifying and understanding their presentation, rather
than to produce with them.
Access to the <Games> component of this software provides students with a final comprehension
check. The software offers very simple word puzzles whereby students match shapes and images
while hearing the lyrics relevant to the image selected (Figure 7). The interactive quizzes additionally
check for vocabulary and grammar knowledge of each song. These multiple choice quizzes are timed
and add a challenging element to the software.

Figure 7

Teacher Fit
Musical Spanish is focused primarily around language immersion, listening comprehension, grammar
and pronunciation as related to the songs introduced. In a behaviorist manner, it allows for some
reproduction of the songs themselves and much identification of grammar and vocabulary components
but offers little room for creation within the software itself. However, a teacher's decisions in the use
of this program can strengthen its cognitive and creative capabilities.
The animation component of the program reflects Paivio's (1971, 1986) Dual Coding Theory quite well
(See Figure 4). Within our cognitive makeup, we have two separate systems that process information,
a verbal system for incoming verbal information and a nonverbal (visual) system for images. When
these types of information are presented contiguously, a student can develop verbal and visual mental
representations of the information in their respective systems. Though independent systems, learning
is more likely when visual and verbal modes of information are presented together. Therefore, when
students access the animation component of this program, they may build connections between the
visual and verbal components of the song and therefore better learn the material.
We have all used music in our courses to help teach our students vocabulary and grammar. From a
teacher's perspective, this program provides even more possibilities for such a strategy in that it
offers students an opportunity to practice listening comprehension through song and allows them to
explore the use of grammar outside of class. Since the emphasis is on listening, recognition and
repetition of songs, this may increase student motivation, provide them with alternative views of the
language, and potentially better prepare them for contact with the target language in a foreign
country. It is a flexible program from which teachers can pick and choose based on the focus of the
classroom. Teachers would, therefore, find it very useful as a supplementary tool to improve listening
comprehension, pronunciation, grammar understanding, and most certainly student motivation and
interest in the target language and culture.

Though introduced as a beginner program, some of the grammar and songs are difficult enough for
second year language learning. Therefore, beginning and intermediate courses seem suitable for this
software. However, the teacher's guide will be most important for teachers in their decision making.
This theoretically sound guide (Heinich, Molenda, Russell and Smaldino, 1999) advises teachers how
to set the stage for working with a given chapter. It suggests that teachers first have students review
key words, vocabulary, and grammar concepts, all proven forms of advance organizers (Herron,
1994), to tap into students' prior knowledge of the material before they work with it. The teachers are
then advised to have students work with the songs, followed by immediate comprehension activities
that reinforce what they have learned. Finally, the guide advises teachers to include related follow-up
activities, such as singing, skits and drawing exercises, which give students a chance to be creative in
relation to the song(s) they have worked with. The guide also includes transcripts of the songs, free of
translations and pronunciation indicators, which can be printed and potentially altered by the teacher
to create additional activities. These suggestions provide the teacher with an opportunity to see that
any computer program, not just this one, can include interaction in relation to the material thereby
making the program a more meaningful part of the classroom and not a completely separate entity
(Crook, 1994).

Learner Fit
Overall, students have full control and choice of the material, both of which can affect the level of
comfort and security they feel using the program (Garrett, 1988; Jones Vogely, 1998; Lavine, 1992;
Mayer, 1997; McGrath, 1992; Plass, Chun, Mayer & Leutner, 1998). They are free to review any song
in any manner they choose and can review this material as often as needed or desired. Since students
learn efficiently in different ways (Reinert, 1976), giving them an opportunity to process the songs in
their preferred manner should prove to be a very effective approach.
The vocabulary and grammar of each song and chapter are appropriate for beginning to intermediate
level students. The program contains a good basic reference guide and interactive activities with
response feedback throughout. It is, however, the music component of the software that serves as the
primary motivator for students. The music is fun and upbeat and is appropriate for junior high, high
school and college level students. Because students have control and choice in how they view the
material, this approach will more than likely appeal to them. They can review the songs in different
ways that accommodate different types of learners including both verbal and visual learners. As such,
students can build connections between the visual and verbal information presented in the animations
section of the program to further enhance their learning (Paivio, 1971, 1986). Students can also work
individually or in groups to enhance their level of interaction with each other and the material. Such a
strategy can help them create "post-viewing" presentations and prepare them for in-class discussion.
Summary
Many of us have used music time and time again in our language courses to teach students grammar
and vocabulary, to introduce them to a given culture, to develop their listening skills, or simply to
motivate them. Musical Spanish greatly enhances this approach by including varied strategies for
listening to the different songs provided. The grammar-based and activities reference guide is
adequate for an introduction to the language and would best serve as a supplement to a Spanish
course. Though it is not a program designed for language production, students are given opportunities
to learn about and to identify grammar components and linguistic phrases or patterns found within the
different songs. Learners can use this unique exposure to the language to help them build a good
foundation for future language acquisition. The author has also included suggestions on how to use
this program in a class setting. Thus, a teacher's creative use of the material, in combination with the
different manners in which students can review the song, bring the greatest amount of strength to this
program.

Scaled rating: (1 low - 5 high)
Implementation possibilities: 4

Pedagogical Features - 3
Socio-Linguistic Accuracy - 4
Use of Computer - 4
Ease of Use - 4
Overall Evaluation - 4
Value for Money - 4.5
Producer Details
The Musical Linguist
4403 Northside Parkway #1420
Atlanta, GA 30327
Phone: 1 866 297-2128 (toll free)
Phone: 1 404 467-9325 (local)
Email: mlinguist@aol.com
WWW: http://www.musicalspanish.com
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