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Upon initial review, this collection of 30 articles collected into one book
might appear as a technical handbook. However, right away we recognize
the editors’ motivation, which was to conceive a “response to the fact that
technology has become integral to the ways that most language learners in
the world today access materials”, in the knowledge that users seek a handy
guide (p. 1). As such, this Handbook delivers what it promises, providing
the opportunity to “invite in and engage readers with little professional
knowledge of how technologies are transforming practices” and situating
each article within one of the four areas of “language abilities, pedagogies,
assessment, and research and development” (p. 2). At a more in depth look,
the interesting theme that pervades each section is the fundamental change
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that the tools bring to language teaching and learning, something that has
evolved in the last 10 to 15 years.
Each of the 30 chapters in this handbook offers a range of new ideas, practices, and needs that suggest not only the projected path, but the possible
future that fundamental themes in language teaching and learning will have.
In fact, three of these themes are highlighted as the fastest moving trends: (a)
the multimodal nature of language abilities, and (b) its continuously innovative nature, as well as (c) the integral role of research in understanding and
using these new technologies.
The common theme throughout the Handbook is how language learning
occurs in a natural, communicative, multimodal manner (this is discussed
particularly in Chapters 3–9) and how this natural process is complemented
by our digital age. In particular, Julie M. Sykes introduces the term “languaculture” (cf. Lantolf, 2006) in Chapter 9. According to Sykes, transitional
languaculture describes the “pragmatic patterns of emergent behaviors that
enable learners to interact in a variety of multilingual interactions while simultaneously preparing learners for an extensive set of intercultural, transitional
contexts” and thus “transcend national boarders” (p. 120).
The next set of chapters seems to hint at this change, demanding an incorporation of innovation in all language teaching and learning. Chapters 10–15
call upon distinct needs for language learning tools that are more specific to
language teachers as, more often than not, authors believe, these technologies are drawn across the not-language-specific curriculums. Cynthia White
calls for a redefinition of the distance language-teaching field in Chapter 10,
whereas Maja Grgurović situates blended learning as the preferred approach
to language learning in the future. Sadler talks about virtual worlds in Chapter 13, and in Chapter 14 Jonathon Reinhart delineates the innovative nature
of digital gaming and how it should assist in language learning. This theme
is echoed in the last set of chapters that outlines the need for design-based
research in the field, emphasizing the importance of collaboration between
teachers, researchers, and developers while designing tools that parallel the
neurological and biophysical language learning process.
In Chapter 16, Marta González-Lloret talks about TBLT (task-based language teaching) as “ideal for informing and fully realizing the potential of
technological innovations for language-learning” (p. 234) and proposes Web
2.0 technologies by studying the L2 interaction through tasks, combined with
the CMC studies on the effect of those tasks (p. 234). The next chapters call for
increased collaboration of sophisticated CALL (computer-assisted language
learning) materials for teaching and LSP (language for specific purposes)
writing to create interactive tools for genre-based pedagogy. In Chapter
18, Page Ware highlights “the need to work across both disciplinary and
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methodological lines to refine our definitions of new literacies and to conceptualize them in ways that allow for more nuanced understanding” to serve
different purposes (p. 274).
In Chapter 19, Greg Kessler and Philip Hubbard observe that to inform
future CALL teacher preparation, researchers “should continue to investigate
the circumstances that support successful situated learning across an array
of potential contexts,” and should be aware that “an evolving socio/ecological understanding regarding the use of technologies throughout our lives is
needed to keep teacher preparation programs relevant to teachers’ needs” (p.
288). This is substantiated from the need of design-based research.
The last 10 chapters emphasize the natural synergy between research and
language instruction, with an increased need for more integrated research
programs that work for and contribute to the theory that technology is an
essential tool that helps teachers to facilitate the language learning process.
In Chapter 24, Julio Rodriguez outlines four elements integral to this synergy:
(a) previously researched theoretical claims, (b) DBR (design-based research)
related studies, (c) cycles of theorization and revision of designed materials,
and (d) universality of theoretical findings, where he believes “its potential still
remains untapped” (p. 374). Dorothy Chun calls for triangulating data collection and using methodological techniques in conjunction with each other
to “help SLA researchers [gain a] better understanding [of] the construct of
future technologies” (p. 404).
The final chapters conclude the handbook with a discussion of a corpusbased approach, in Chapter 28, and the irreconcilable relationship between
fast-paced technological development and the need to fully explore how the
CALL technologies can be used to facilitate SLA (second-language acquisition), in Chapter 29. Sauro and Chapelle conclude by saying that the sciencefiction TV series Star Trek encapsulates a pop culture allegory for the future
of L2 teaching and learning with technology; as such, researchers are asked
to explore diverse learner populations familiar with digital technologies and
specific langua-technoculture needs are different from those we regularly
investigated.
We live in a world that is globally connected where a workforce is no longer
designated to a certain location but does business with the entire world. In
this world of connectivity, learning a second language is an absolute requirement. In the United States, this is usually reserved for higher education and
as such, professors sometimes struggle in preparing global-ready students. In
my opinion, this book may serve as a guide for teachers to browse through
the importance of the myriad tools available to facilitate language learning.
Its specific strengths lie in the analysis of the impact of certain tools, covering
all aspects of language learning and including new ways of conceiving and
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conducting research. This volume offers a comprehensive overview of the role
of technology in teaching and learning second and foreign languages. Ultimately, it is geared towards researchers more than towards teachers. As such,
researchers will benefit most from this book.
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