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The author, Hope M. Anderson, has successfully laid out and interpreted
the results of this study in such a way that blended language instructors can
benefit greatly from its contents. The book begins with an introduction that
discusses current research on blended language learning, which includes information about the motivations for implementing blended language courses as
well as the various forms those classes take. The study looked at three main
threads that were drawn from the research literature: design, implementation,
and student assessment strategies. Each subsequent chapter takes an aspect
of the study, explains its motivation, and examines the results in more depth.
Various topics are revisited throughout these main chapters, which leads to a
well-rounded view of the instructor, administrator, and student experiences
within blended language learning.
Some important threads that emerge from a review of the current research
and the current study revolve around instructor and student support in technology, pedagogy, and time for course development. Chapters 4–11 report
on what is being done in basic language courses at US institutions of higher
learning in five areas: design of courses and materials, implementation and
course evaluation, student assessment, participant perspectives, and support
for participants. The study also seeks to move away from previous models
that attempted to compare the blended format with face-to-face courses. Its
theoretical framework seeks to analyze the blended course as a complete unit,
thereby moving away from earlier, more comparative studies.
Chapters 4 and 5 give more detailed information about the research methodology and participants in the reported study. The data show that the study
surveyed 103 instructors representing 52 language programs at 40 institutions
and 18 administrators representing 16 language programs at 14 institutions.
The vast majority of respondents represented programs in Spanish (n=78) and
French (n=24). Italian, German, Portuguese, Anishinaabemowin, and Mandarin were represented in much smaller numbers, and six less commonly
taught languages were represented with one program respondent each. In the
student survey, the students were all from blended classes in French, Spanish,
Italian, and German at a single university, which were all taught by interview
participants in the instructor interview process. This narrow focus on one
program could have limited the scope of the data and stands out as one limitation of the study.
The data analysis examines some of the most pressing issues in blended
language learning. In Chapter 6, “Blended Course Development and Design
Models,” the survey looked at course design and technology selection with the
specific needs of the introductory language course in mind. There was a certain
amount of frustration reported in the area of course design, as instructors at
larger universities, who, as teaching assistants, had little power to influence the
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digital pedagogy, were often dissatisfied that the methodology did not match
their understanding of a course based on solid second language acquisition
theory. One instructor did not feel that the course design was based on the
American Council on the Teaching of Foreign Languages’ standards, as had
been taught in his methods course, but he did not have any power to make
changes to the curriculum. At smaller institutions, where instructors were
primarily tenured faculty members who designed their courses themselves,
there was a higher level of satisfaction with the course design, but less support
from and collaboration with other language instructors. The study found that
“having both autonomy and the support of collaboration with the core team
and their supervisor” was most beneficial for the instructors.
The choice of technological tools was studied, primarily comparing the use
of online, pre-packaged textbook support material with instructor-made materials that focus on a unifying topic. The vast majority of the programs in this
study made use of prepackaged materials from textbook publishers. Responses
from instructors indicated significant time savings as well as uniformity across
sections with these materials, but some respondents were frustrated that the
materials ended up determining, rather than supporting, the course curriculum. This standardization led to less intentional decision-making about which
resources were optimal for replacing face-to-face course time and completing
interactive activities online.
Another theme explored through the survey results was how to reconcile
the needs of teaching with the communicative approach in the blended format.
Instructors indicated that their understanding of the communicative approach
included combinations of staying in the target language, reducing in-class
grammatical explanations, active use of the language, and grading on production and communication rather than grammar. Instructors reported struggling to find time to adequately cover the content prescribed in the textbook
and its pre-packaged online materials while also achieving the output goals
of a communicative classroom. To achieve those goals, some programs moved
grammatical explanations online, thereby freeing up face-to-face class time
for more interaction. Other programs made use of online tools such as video
recordings and Google Hangouts to increase the interaction of the online
instruction. Multiple instructors reported implementing a flipped classroom
approach, so that students came to class with some prior knowledge of the day’s
topic, allowing them to complete more interactive activities in class. There was,
however, a discrepancy between instructors reporting that this led to students
being more prepared and those who saw a lack of understanding in the students
when they were tasked with independent learning outside of the classroom.
Although the majority of instructors were “somewhat satisfied” with the
success of their blended courses and only 15% were not satisfied, the issue
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of student preparation came up in this area as well. The common theme of
whether students actually made use of the online materials before coming to
the face-to-face class led to a mismatch between the instructors’ expectations
and the student approach to do as little as possible and still get a good grade.
Factors influencing reported instructor outcomes included number of years of
foreign language instruction, experience with blended courses, and freedom to
influence the curriculum and select materials, all of which correlated positively
with satisfaction and success.
Students listed schedule flexibility, time-saving, and online tools as strengths
of the blended format, while reporting too much online homework, lack of inclass time, lack of feedback, and the need to teach themselves in online assignments as weaknesses. In open-ended questions, they called for a greater focus
on learning to use the language, and called for more listening and speaking
exercises and video chat with native speakers. While pedagogy and methodology are referenced in the surveys and the analysis of the responses, a discussion of specific curricular design methods such as backward course design
(Wiggins & McTighe, 2005) and project-based learning (Beckett & Miller,
2006) would have been a useful contribution, since these design methods are
strongly supported by the findings of the instructors and administrators surveyed in this study.
In summary, the results of the study elicited several suggestions for the
successful implementation of blended language instruction: (a) face-to-face
class time should be carefully designed to build on online work instead of
being spent explaining how to do the online work; (b) the blended format
may work better for more motivated students, who can handle the cognitive
tasks of self-instruction in the online format; (c) the only savings achieved
in blended courses are in classroom space, since instructors are teaching the
same number of sections and instructor workload has actually increased with
hybrid classes; (d) pedagogical choices should inform which technologies are
used; and (e) blended courses are working well enough to be continued, but
an iterative process based on regular feedback is necessary for their continued
success. This book adds a significant amount of data to the conversation surrounding blended language learning, and is a helpful read for anyone wishing
to improve the success and satisfaction of all participants in their blended
language courses.
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