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The use and development of open educational resources (OER) is a growing
movement that has its roots in a forum organized by the United Nations
Educational, Scientific and Cultural Organization (UNESCO) on Open
Courseware in Higher Education in 2002. Since then, the movement has
spawned, among other things, the UNESCO Recommendation on OER, an
international standard-setting document for OER (UNESCO, n.d.) and OER
Commons, a large digital library of OER that is continuously being updated
through the creativity and collaborative efforts of teachers around the globe
(https://www.oercommons.org). This volume is an example of how OER are
becoming increasingly adapted for education, specifically second language
(L2) education. Additionally, each of the 11 chapters in this book highlights
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not only the challenges faced in implementing OER, but also the value of using
OER in different educational contexts.
In the introductory chapter, Blyth and Thoms immediately offer readers an
adapted ecological framework, which helps to contextualize the broad impact
of OER on different aspects of L2 education. They reason that the framework
is well suited to discussing the field of L2 teaching and learning, because it
“allows for a more critical analysis of the indirect relationships between divergent types of knowledge typically associated with the field of L2 education” (p.
4). This framework helps to group the chapters into the different subsystems
of L2 education ecology, namely, microsystem, mesosystem, and exosystem.
The first four chapters in the volume fall under microsystem. The microsystem is associated with the instructional environment, and how knowledge is
constructed and disseminated within the environment. The stakeholders in
the microsystem are primarily students and teachers who use OER for their
teaching and learning purposes. In Chapter 1, Zapata and Ribota examine
two case studies of multimodal OER implementation for teaching Spanish as
a heritage language and L2 in the university context. Benefits of OER implementation in these studies include learners’ exposure to authentic language
and involvement in the co-construction of knowledge. In Chapter 2, Levet and
Tschudi describe the impact of the Cultura project on open education. Their
description highlights the features of openness embedded in the project, which
made it possible to be adapted and extended for different teaching purposes
and learner demographics. In Chapter 3, Romero calls for the involvement of
indigenous language native speakers in OER development as co-authors. In
this case, not only do OER serve to teach non-native speakers the indigenous
language, but they also aid in cultural preservation. In Chapter 4, Zourou and
Potolia explore the concept of “openness” in freemium services, Duolingo
and Busuu, based on reflective journals of teacher users. They identified three
conceptions of openness, namely, openness as a misconception, obligation,
and expectation.
The next three chapters fall under mesosystem. The mesosystem relates to
L2 teacher education programs. In Chapter 5, Thoms and Poole report findings of a nationwide survey administered to language teachers in different
US educational contexts. The findings suggest that certain variables help to
determine awareness of OER, including English as a second language (ESL)
teaching experience, blended and fully online teaching experience, and work
in K–12 and community college contexts. In Chapter 6, Dupuy examines the
effect of implementing an OER/open educational practices (OEP) course unit
on language program direction (LPD) students’ awareness of OER/OEP. Findings indicate that students’ awareness did increase, and their creation of OER
to support LPD showed critical implementation of their newfound knowledge.
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In Chapter 7, Blyth, Warner, and Luks focus on the Foreign Languages and the
Literary in the Everyday (FLLITE) project, a professional development program
that aims to guide foreign language (FL) teachers in their development of OER
to promote FL literacy skills. Two individuals’ experiences with the FLLITE
program and the evolution of their OER are described.
The final four chapters fall under exosystem. The exosystem focuses on
the language professionals in the field of L2 education who have a less direct
impact on language learners (e.g., academic journal editors). In Chapter 8,
Chun and Heift present an overview of the affordances and challenges faced
by the Language Learning & Technology (LLT) journal, an online open-access
journal in applied linguistics. They contend that in order to support this “new
knowledge ecology” (p. 196), financial support from academic institutions
would be required. In Chapter 9, Beaven explores L2 teachers’ engagement
with Languages Open Resources Online (LORO), the Open University’s open
repository of languages OER. In engaging with LORO, teachers drew upon
their cognitive, affective, and systemic knowledge. The authors argue that
understanding the types of knowledge that teachers employ when using OER
repositories can be helpful for teachers’ professional development. In Chapter
10, Davis and Blyth outline the differences and similarities in open education
within the FL and digital humanities (DH) fields. They emphasize the different
ways in which the DH community addresses the challenges of open education. In Chapter 11, Hilchey narrates his past experience as a newcomer to the
concept of open education. He recounts his experience of learning about open
content, in order to develop an OER to teach Czech language and culture. The
chapter provides much practical guidance on the use of open content.
Overall, this volume is a timely addition to the OER literature in the
COVID-19 pandemic time. The pandemic has forced many educational institutions to move to online learning, and the need for accessible learning materials that allow for flexibility in their implementation has only increased. Open
educational resources have the potential to address this need (Huang et al.,
2020). The organization of the chapters into the three ecological subsystems
results in a comprehensive discussion of OER that does not solely focus on
learner outcomes, but also on how different stakeholders engage with, implement, and value OER.
Furthermore, the book can be a good introduction to Creative Commons
(CC; https://creativecommons.org) licenses, which are an integral part of OER.
Creative Commons licenses assist content creators in determining the extent
to which others can use a work for their own purposes. For example, Chapter
11 provides image attributions at the end of the chapter showing how CC
licensed works can be attributed. There is also an appendix provided in this
volume, which lists a comprehensive collection of OER along with their URLs.
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The collection includes language learning OER, resources to more information
related to OER pedagogy, open tools/platforms that can be used to author OER
materials, and even open L2 corpora. The range of resources listed would be
particularly helpful for instructors and researchers.
While the volume includes discussion of the use of OER to learn and teach
different L2s (e.g., Spanish, French, and indigenous languages), the context
in which OER are used is still largely dominated by US-centric experiences.
Expanding the scope of the volume to OER implementation in other countries,
such as Asian countries, would help to bring even more nuanced conversations
about OER use for L2 language education from around the world. In fact, Asia
already has its own forum called OER Asia (https://oerasia.org).
Finally, one aspect of L2 education that appears to be missing from this
volume is the discussion of assessments. The discussion of assessments would
work well at the microsystem level, as assessment and instruction are two sides
of the same coin (National Research Council, 1996). In fact, there is already
some discussion of L2 assessment OER. For example, Dixon and Hondo (2014),
in their study of repurposing OER for an online language course, implemented
portfolio assessments to assess learners’ progress. Portfolio assessment is
defined as an approach to evaluating learner performance through “a cumulative collection of student work” (Koretz, 1998). Thus, portfolio assessments
fit into OER pedagogy, because learners produce artifacts that serve as a tangible outcome both teacher and learner can use to see the learning progress
throughout the course. Consequently, learners’ portfolio artifacts can be CC
licensed and repurposed for other learners’ use. In short, learners are involved
in the process of OER creation and co-construction of knowledge. Another
example is the OER Commons’ curated collection of language assessments
(https://www.oercommons.org/curated-collections/327?batch_start=20). If
the editors were to publish a second edition of this volume, the inclusion of
OER L2 assessments would be crucial.
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